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Willkommen in der neuen Green Line Welt!

Das neue Green Line setzt aktuelle Schwerpunkte, die für einen  

zeitgemäßen Unterricht am Gymnasium stehen, zum Beispiel:

Differenzierung: Transparent und ergebnissicher

Mit dem praktikablen Differenzierungskonzept können durch  

Alternativaufgaben und Zusatzaufgaben alle erreicht, gefördert,  

gefordert und motiviert werden.

Die digitale Green Line Welt

Mit dem Digitalen Unterrichtsassistent Plus 2.0 können Sie alle  

Materialien direkt von der digitalen Schulbuchseite aus aufrufen –  

online und offline. Für Ihre Schüler gibt es das digitale Schülerbuch,  

die Green Line-App, die Übungssoftware mit Erklärfilmen und   

Lehrwerk-Online mit jeder Menge Zusatzmaterialien.

Starke Texte

Richtig spannende schülernahe und faszinierende Geschichten,  

authentisches Bild- und Textmaterial machen Lust aufs Lesen.

Hör- und Hör-/Sehverstehen: Action UK!

Authentische Filme von BBC Worldwide Learning, kurze Reportagen  

zu den Across cultures-Seiten und die DVD Action UK! bieten viele  

Extras zu interessanten Aspekten.

Interkulturelle Kompetenz: Across cultures

Hilft Ihren Schülerinnen und Schülern zentrale Aspekte der  

britischen Alltagskultur kennenzulernen und sich entdeckend  

mit diesem Bezugsland auseinanderzusetzen.

Weiteres zentrales Element:  
die Aufgabenorientierung
Mit der Kompetenzorientierung wird ein klarer Anspruch an den Fremd- 

sprachenunterricht formuliert: Wissen und Können sollen sinnvoll im  

Unterricht miteinander verknüpft werden und unsere Schülerinnen und  

Schüler zur sprachlichen Handlungsfähigkeit führen. Gleichzeitig ist es  

wichtig, die Individualität der Schülerinnen und Schüler ernst zu nehmen.  

Eine naheliegende Antwort auf diese Forderungen ist der Einsatz von  

motivierenden und schülernahen Lernaufgaben.

Welche Vorteile bringt der Einsatz  
von Lernaufgaben mit sich?

•	 Sie entsprechen dem didaktischen Konzept des Gemeinsamen  

	 Europäischen Referenzrahmens.

•	 Sie verknüpfen kommunikative Kompetenzen, die Verfügbarkeit  

	 sprachlicher Mittel sowie interkulturelle und methodische  

	 Kompetenzen miteinander. 

•	 Sie fördern das kooperative Lernen.

•	 Durch die verstärkte Schüleraktivierung und das Lernen in  

	 ganzen Einheiten sind sie im Allgemeinen sehr motivierend.

Die Unit tasks in Green Line bieten 

den Schülern eine altersgerechte 

und authentische Möglichkeit, die 

gewonnenen Kenntnisse und Fähig-

keiten anzuwenden – kommunikativ, 

kooperativ, lebensecht.

Paul Dennis, Lahnstein. Autor, Berater und Nutzer von Green Line.

„

“

 
 

 



Die Unit task ist immer 

so angelegt, dass die 

Pensen aus der Unit 

vertieft geübt und auf 

andere Anwendungs-

bereiche übertragen 

werden. Wie so oft  

bei Lernprozessen:  

Der Weg ist das Ziel.

Harald Weisshaar, Bisingen
Herausgeber von Green Line,  
Gymnasial- und Seminarlehrer

„

“

Das Erfolgsrezept der  
Unit tasks in Green Line

Die kompetenzorientierten Bildungsstandards verlangen einen 

kompetenzorientierten Fremdsprachenunterricht. Bei jeder Unit  

von Green Line steht deshalb die Frage im Vordergrund: Was  

müssen die Schüler am Ende des Tages tun können? Diese Ziel-

setzung wird in der Unit task, dem Höhepunkt der Unit, umge-

setzt. Die Lektionsteile, die auf die Unit task hinführen, werden 

wiederum von den Fragen geleitet:

•	 Was benötigen die Schüler, um diese finale Aufgabe  

	 zu bewältigen?

•	 Was bringen sie schon mit?

•	 Welche sind geeignete Materialien und Erarbeitungsschritte, 		

	 um die benötigten Kompetenzen zu entwickeln?

Die Lektion und die benötigten Elemente werden dann sorgfältig 

zusammengestellt, zusammen mit geeigneten Differenzierungs-

maßnahmen.  Es ist dieser Ansatz des backward planning, der  

als Garant für lebensechte, kooperative und motivierende Lern-

aufgaben mit abgestimmter Kompetenzentwicklung und vielfäl-

tigem scaffolding sorgt. “

Kernstück jeder Unit im neuen Green Line ist die schüleraktivierende  

Unit task. Damit haben die Schüler ein motivierendes Ziel vor Augen.  

Auf den ansprechenden Check-in-Seiten zu Beginn jeder Unit zeigt die 

blaue Puzzle-Box unter der Überschrift „In Unit 1 lernst du …“ genau  

das an, was die Schülerinnen und Schüler in der Unit lernen. Dieser neue 

Lernstoff wird im Laufe der Unit motivierend und schlüssig vermittelt.  

Die Unit task führt schließlich alles zusammen und bietet Gelegenheit,  

das neu Gelernte in bedeutsamen Situationen praktisch anzuwenden.

Wie stellt sich das neue Green Line  
dieser Herausforderung?

In Unit 3 lernst du 

… über typische Tagesabläufe zu sprechen  
und zu schreiben. Dazu lernst du:

•	� wie man die Uhrzeit schreibt
•	� wie man Menschen beschreibt
•	� wie man sagt, dass jemand etwas 

regelmäßig tut (simple present).

Lernziele der Unit

Gleiche transparente Zielsetzung für alle

Britische Schulen sind 
Ganztagsschulen.  
Sie bieten am Nachmittag oft im 
Rahmen von clubs verschiedene 
Aktivitäten an, z. B. Sport, Musik oder 
Kochen. Überlegt, wo ihr solche Dinge 
tun könnt.

Methodenkompetenz

Texte und Aufgaben / differenzierende Maßnahmen

Produktive Kompetenz

On Mondays / … 

I always / usually get up at …

Then / After that I … 

In the morning / afternoon I …

Useful phrases

Lernaufgabe

Einlösen der zu erreichenden Ziele

Across cultures

œ

 
 

 



Das Schöne an den Unit tasks ist, dass sie 

in der Regel durchführbar sind, ohne dass 

der Lehrer, die Kinder oder gar deren Eltern 

viel vorbereiten müssen oder von zu Hause 

mitbringen – das Lehrwerk mit den Anwei-

sungen reicht völlig aus. 

Cornelia Kaminski, Fulda – Autorin und Beraterin von Green Line

„

“

“

Practise and present your scenes    WB 40/18

a)	 Learn	your	text	by	heart.	Then	practise	your	scenes	in	your	group.

b)	 Take	turns	to	act	your	scenes	in	class.		
What	can	you	say	about	the	other	groups’		
characters	and	their	days?

Don’t forget the 
speaking skills on 
the Skills page!

Step 4

Step 5

Write the texts 

a)	 Write	the	text	for	the	presenter.	He	/	She	says		
what	your	character	does	on	a	typical	day.

b)	 Write	the	dialogues	for	the	scenes.	Everyone	in		
a	scene	has	got	a	card	with	the	dialogue.	

She’s / He’s funny / …

Her / His days are crazy / …

I like / don’t like …

The scene in the evening is good / … 

My favourite scene is …

Useful phrases

Organise your group work    WB 40/17

a)	 Choose	your	roles	in	the	scenes:		
the	presenter,	the	main	character,		
the	other	characters.

b)	 Make	a	list	of	other	jobs.

c)	 Choose	who	can	do	the		
different	jobs.		

Step 3

Who can be / act / write / … ?

Can I / you …, please?

What other jobs have we got?

Maybe I can help with … 

Who can write the presenter’s words /  
  the dialogues? 

Who can bring … from home?

Useful phrases

Look at Check-in again for 
help with the time. And look 
at the Stations for help with 
the language of typical days. 

Unit task

61

3

Different people  
are good at  
different things!

sixty-one

Remember:  
Always say something  
nice first!

Presenting scenes from a typical day
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Step 2

Plan the scenes    WB 39/16

a)	 Talk	about	what	your	character	does	every	day.		
Collect	ideas	for	typical	scenes	with	roles	for	one	or	two		
other	people	too.	Think:	When?	Where?	Who?	What?		
Funny	scenes	are	good!

b)	 Plan	three	or	four	scenes	with	your	best	ideas	from	a).		
Write	notes	for	the	scenes	in	the	right	order.

Scene 1: 
In the mornings  |  Jana 

 
gets up late  |  in bed  |  
6:30  |  mother



Scene 2: 
At school  |  lesson  |  Jana and 
best friend  |  never  listen to 
tutor  |  tutor not happy



Scene 3: 
After school  |  plays and 
dances with her pet  |   
brother thinks she’s crazy

Step 1

Create the main character    WB 39/15

Is	your	character	a	girl	or	a	boy?		
Choose	a	name	and	make	a		
mind	map	with	information	about		
the	character.

JANA 

often gets up late
likes music

brother Steffen
Jana’s pet

friendly

Scenes from a typical day

Work in groups of 4 or 5. Show students 
from other countries a typical day for a 
girl or boy in Germany. What things are 
interesting for them? Present 3 or 4 short 
scenes (1 minute!) from the day. One person 
presents the scenes, and the others act the 
characters. Here you see 3 example scenes.

œ

Look at Check-in and  
Station 1 for 
words / phrases about 
what things you can do 
and when you do them. 

60

Unit task3

We can show Jana 
in bed. She gets up 
late. Her mother  
isn’t happy.

Let’s do a funny 
scene at school with 
Jana’s best friend 
and the tutor.

sixty

 

How to describe people:  
Look back at Station 2  
(pages 57–58)

Tony is a very nice name!

Presenting scenes from a typical day
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Bei aller Systematik achten wir bei der Konzeption der Unit tasks auch 

auf Vielfalt und Motivationsgehalt. Den folgenden Beispielen können 

Sie entnehmen, welche Vielfalt in den Bereichen „Thema“, „Produkt“ und 

„Sozialform“ erreicht wird:

Die Unit tasks: Vielfalt in Thema,  
Produkt und Sozialform

 
Lernen fürs Leben
mit Green Line

aus: Green Line 1

Das klare, kompetenzorientierte 
Ziel oben auf der Seite schafft 
Transparenz.

Kleinschrittige Anweisungen  
erhöhen die Schülerselbstständigkeit.

Rückverweise zur Erarbeitungsphase 
zeigen auf, wo bei Bedarf  
nachgeschaut werden kann. 

Fotos vom Unterricht  
schaffen Identifikation und  
signalisieren Machbarkeit.

Hilfestellungen an Ort und  
Stelle senken die Schwelle  

zum echten Sprachhandeln.

Das Workbook bietet  
passgenaue Materialien zur  

Stützung des Lernprozesses.

Show and talk about your brochures    WB 27/21

Show your brochures in class and then talk about  
them. But first, look and think: Which brochures are 
best for students from Britain? Which brochures are 
nice / funny? Which have got good texts / pictures?

Example:  Kerstin’s brochure is best for students  
from Britain because …

Check the draft    WB 27/20

Check and correct the texts 
in your draft. Is the spelling 
correct? What about capital 
letters? What about short 
forms? Have you got good 
headings for your texts?

Step 3

Step 5

Step 4

Finish your brochure

Make nice pages with your 
texts, headings, photos and / or 
drawings.

Don’t forget the big heading:  
Our school or This is our school

Always find 
something nice 
to say!

Look back at the  
Skills page for help  
with spelling.

Step 2

Write a draft    WB 26/18, 27/19

Use ideas, vocabulary, phrases and pictures from Step 1.  
First choose the photos or drawings. Then write texts for them. 
Give the texts headings. You can use the headings in Step 1 
(‘People’, ‘Places’) or your own.

Unit task

43

2

forty-three

Making a brochure about your school
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This is our school
Your school has got a job for you: Make a brochure about your school for students from Britain. 
What information is useful? Work alone, with a partner or in a group. (And remember, the 
puzzle s exercises in Unit 2 can help you here!)

When you write a brochure
1. … collect ideas, vocabulary, phrases, photos, or draw pictures
2. … write a draft
3. … check the draft
4. … then you write your brochure
5. … and show your brochure in class.

N

Step 1

Collect information, vocabulary and phrases    WB 26/17

 Collect information about your school: You can look at your school’s homepage.  
Take photos of your school, or draw pictures. Or you can get a brochure in German 
about your school.

 Collect school vocabulary in a grid like this:

 Collect phrases about school for your brochure: 

   Examples:  
We’ve got / We haven’t got … | My tutor’s name is … 
Our school is … | Our school has / hasn’t got …  
We can / can’t … | Our teachers … | We’ve got … 
Don’t bring … / Don’t forget … 

 Collect ideas for what you like about your school: The … are nice / cool / …

Look back at Station 1  
for help with phrases like 
‘have got’ / ‘haven’t got’. And 
Station 2 is the place to look 
for help with school rules. 

Check-in is a great 
place to look for 
lots of useful school 
words. Remember?

42

Unit task2

forty-two

…

Girl 1

Boy 1

Boy 2

Girl 2

People Places What you can do

Making a brochure about your school
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Practise and present your scenes    WB 40/18

a)	 Learn	your	text	by	heart.	Then	practise	your	scenes	in	your	group.

b)	 Take	turns	to	act	your	scenes	in	class.		
What	can	you	say	about	the	other	groups’		
characters	and	their	days?

Don’t forget the 
speaking skills on 
the Skills page!

Step 4

Step 5

Write the texts 

a)	 Write	the	text	for	the	presenter.	He	/	She	says		
what	your	character	does	on	a	typical	day.

b)	 Write	the	dialogues	for	the	scenes.	Everyone	in		
a	scene	has	got	a	card	with	the	dialogue.	

She’s / He’s funny / …

Her / His days are crazy / …

I like / don’t like …

The scene in the evening is good / … 

My favourite scene is …

Useful phrases

Organise your group work    WB 40/17

a)	 Choose	your	roles	in	the	scenes:		
the	presenter,	the	main	character,		
the	other	characters.

b)	 Make	a	list	of	other	jobs.

c)	 Choose	who	can	do	the		
different	jobs.		

Step 3

Who can be / act / write / … ?

Can I / you …, please?

What other jobs have we got?

Maybe I can help with … 

Who can write the presenter’s words /  
  the dialogues? 

Who can bring … from home?

Useful phrases

Look at Check-in again for 
help with the time. And look 
at the Stations for help with 
the language of typical days. 

Unit task

61

3

Different people  
are good at  
different things!

sixty-one

Remember:  
Always say something  
nice first!

Presenting scenes from a typical day
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Step 2

Plan the scenes    WB 39/16

a)	 Talk	about	what	your	character	does	every	day.		
Collect	ideas	for	typical	scenes	with	roles	for	one	or	two		
other	people	too.	Think:	When?	Where?	Who?	What?		
Funny	scenes	are	good!

b)	 Plan	three	or	four	scenes	with	your	best	ideas	from	a).		
Write	notes	for	the	scenes	in	the	right	order.

Scene 1: 
In the mornings  |  Jana 

 
gets up late  |  in bed  |  
6:30  |  mother



Scene 2: 
At school  |  lesson  |  Jana and 
best friend  |  never  listen to 
tutor  |  tutor not happy



Scene 3: 
After school  |  plays and 
dances with her pet  |   
brother thinks she’s crazy

Step 1

Create the main character    WB 39/15

Is	your	character	a	girl	or	a	boy?		
Choose	a	name	and	make	a		
mind	map	with	information	about		
the	character.

JANA 

often gets up late
likes music

brother Steffen
Jana’s pet

friendly

Scenes from a typical day

Work in groups of 4 or 5. Show students 
from other countries a typical day for a 
girl or boy in Germany. What things are 
interesting for them? Present 3 or 4 short 
scenes (1 minute!) from the day. One person 
presents the scenes, and the others act the 
characters. Here you see 3 example scenes.

œ

Look at Check-in and  
Station 1 for 
words / phrases about 
what things you can do 
and when you do them. 

60

Unit task3

We can show Jana 
in bed. She gets up 
late. Her mother  
isn’t happy.

Let’s do a funny 
scene at school with 
Jana’s best friend 
and the tutor.

sixty

 
How to describe people:  
Look back at Station 2  
(pages 57–58)

Tony is a very nice name!

Presenting scenes from a typical day
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Now buy and sell

Half of the groups are sellers. They can set up their tables and sell  
things to the other half. Swap roles after ten minutes.  

You can play different games with different goals too:

A	 Buyers:	Buy	lots	of	things	but	don’t	spend	much	money.		
Sellers:	Sell	all	your	things.

B	 Try	to	sell	your	things	for	lots	of	money.
C	 Each	group	writes	a	task	on	a	card,	like	“Buy	only	red	things”,		

“Spend	only	£	10”	or	“Try	to	make	£	20”.	Put	all	the	cards	in	a	bag.		
Then	each	group	takes	one	and	tries	to	do	what	it	says.

Step 2

Step 3

Step 4

Collect language for buyers and sellers    WB 67/16, 68/17

In the unit there are a lot of useful words and phrases for buyers 
and sellers. Collect them in two lists. Can you think of more things 
to say?

Unit task

99

5

Selling:
Can	I	help	you?

There’s	a	special	offer	today:	…

I’ve	got	some	really	nice	…

This	is	a	great	…	 |	 You	can	…	with	it.

You	can’t	have	it	for	…	 	
It’s	worth	…

Buying:
I’m	looking	for	…

Have	you	got	any	…

How	much	is	/	are	…?

I	like	the	…	because	…

No,	that’s	too	much.	I	can		
	 give	you	…

Useful phrases

ninety-nine

Talk about the flea market    WB 68/18

Do you like the game? Is it fun? Why? / Why not? 
Who is a good buyer / seller and why?  
Talk about it.

A classroom flea market

I can get a lot 
of money for 
this!
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Our great flea market game

After	pages	90–97,	you	can	say	how	many	things	you’ve	got	and	talk	about	them.	You	know	
what	to	say	when	you	want	to	buy	or	sell	something.	You	know	how	to	talk	about	prices.		
Now	you	can	organise	your	own	flea	market	in	the	classroom.	Work	in	groups	of	three.

œ

You can find help on how to say 
prices in Check-in, and you can 
practise how to talk about prices 
in Station 2. 
You can use a dictionary to find 
out what your things are in 
English.

Prepare for the flea market    WB 67/15

a) Bring three small things from home to sell. (Don’t worry, you can have everything back 
after the end of the game! But don’t bring expensive things.)

b) Think about how you want to set up the tables to show your things.

Step 1

c) Now look at all your things together and  
put them in groups: toys, books, school 
things, clothes … Make a mind map for 
each group with the words for the things.

d) Talk about what you want to sell and why. 
Decide how much money you want for the 
things and make price cards.

98

Unit task5

ninety-eight

This	is	a	…	 |	 It’s	old	/	small,	but	…	

You	can	…	it.	 |	 You	can	…	with	it.	

I’m	selling	it	because	…

I	like	it	/	I	don’t	like	it	because	…

I	think	…	is	a	good	price.

Useful phrases

A classroom flea market
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Green Line 1: This is our school Green Line 1: Scenes from a typical day Green Line 1: Our great flea market game

Brochure: Schreiben, Sprechen,  
Interkulturelle Kompetenz 

(Einzel-, Partner- oder Gruppenarbeit)

Theatrical scene: Schreiben,  
Sprechen, Methodenkompetenz 

(Gruppenarbeit)

Simulation / role play: 
Sprechen, Methodenkompetenz 

(Gruppenarbeit)

23

Step 5

Finish your travel report    WB 12/27

a) Put the four parts together and read the 
whole report. Are you happy with it?  
If not, discuss it and improve it.

b) Now think of the best way to present  
your report. Use photos or pictures too.

Step 4

Improve your part of the report    WB 12/26

Work with a partner from your group. Check each 
other’s texts. Help each other to improve the texts.

H

Step 3

Write your part of the travel report

a) Work with the plan from Step 2 and make 
notes about the information in your part. 
Don’t write sentences – just important 
words and phrases.

b) Read through your notes. Have you got 
interesting ideas and words?

c) Now write your part of the report. Don’t 
forget to use the simple past.

Step 2

Look at page 161 in 
the Skills section 
for tips on how to 
check texts.

Plan your travel report    WB 11/25

a) Your report has got four parts.  
Together, write a plan that shows the key ideas in each part.

 Part 1:  The beginning: Here you describe how you got to the place.
 Part 2: The first day(s): Here you describe typical activities for this kind of trip.
 Part 3:   The special adventure: Say what happened, but don’t tell the whole story.  

This part of the report finishes with a problem or an exciting situation.
 Part 4:    The ending: Explain how the adventure finished; find a good ending.

b)  Decide who writes which part of the report.

Do you remember the four kinds of 
words for travel reports? Look back at 
the Story exercises.

 for help with the simple past, look at 
Station 1 and Station 2 again.

Station 3 helps you with adjectives.

1Unit task

twenty-three

Writing a travel report for the yearbook 

for help with how 
to write a plan, look 
at the Story again.
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Step 1

Choose an idea for your trip    WB 11/24

a) What kind of class trip can your group write about? Do you want to use one of 
these photos? Or have you got your own great idea? Discuss different ideas and 
then choose one idea for your travel report.

b) Work with a placemat to collect ideas for your report. You each think about  
one of the four topics below. Write down ideas in your part of the placemat.

 1. The place: How did you get there?
 2. The people: Who is in the report?
 3.  Typical activities: What did you do or see during  

the first part of your trip?
 4.  A special adventure (e.g. problem, surprise):  

What happened? What did you do?

c) Choose which ideas you want to use and write them  
down in the middle of the placemat.

1. rafting | paddle | current | to capsize
2. science fiction | aliens | planet | spaceship
3. sightseeing | youth hostel | party | trouble

Our travel report

For your yearbook, work in groups of four and write a short travel report about a class trip.  
It can be a real trip – or a fantasy trip! It needn’t be as long as Dave’s report on pages 18–19, 
but it’s important to make it interesting for your readers.

œ

rafting [*rA:ftIN] Schlauchbootfahren | paddle [*pxdl] Paddel | current [*k0rnt] Strömung | to capsize [kxp*saIz] 
kentern | to go sightseeing [*saIt+si:IN] eine Besichtigungstour machen | youth hostel [*ju:T +hOstl] Jugendherberge

1 Unit task

twenty-two

Writing a travel report for the yearbook

1

2

3

 for help with questions in 
the simple past, look back 
at Station 2. 

for help with new words, 
look at the Skills page.

 for help with placemats 
look at page 167 in the 
Skills section.
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Step 3

Step 2

Step 4

Choose the sights on your tour  WB 40/24, 41/25

a) First think alone for a few minutes about what sights you can visit. 
Write down your ideas. Then tick (✔) the ones you’d like to visit in 
one day.

b) Share your ideas. What are your group’s favourites? Make your 
decision about the sights. Look at the map again. Are your plans 
realistic for the time you have and the distance between activities?

 Start:   Good idea – but isn’t it a bit far / expensive? 
I think we’ve got enough time / money for … 

Collect information and  
write a plan

a) Collect useful information about 
each of the sights on your list and 
work out the best route for your 
tour. Look up the information that 
you need and make notes.

b) Use the information to write a 
plan for the tour (morning 1 
lunch 1 afternoon). Make sure it’s 
clear where you’re going to go and 
how you’re going to get there.

Prepare your presentation

Decide who is going to talk about 
what. Think what you want to 
say and make prompt cards. Also 
prepare some material about your 
tour. Maybe these ideas can help:

– a poster of the whole tour 
– a tour timetable 
– a map with your route / sights

Step 5

Present your tour in class  WB 41/26

a) Take turns to present your tours.

b) Take turns to vote for the best tour.  
Say why you liked that tour best.

We’d like to tell you about …
First we’re going to …   
Then … / After that …
We’re / You’re going to see / visit …
We can get there easily on foot / by …
It’s a fantastic / an amazing …

Useful phrases

Look back a the 
Skills page in Unit 2  
for help with the 
presentations.

For help with how to 
find information on the 
internet, look at the Skills 
page again.

For help with routes on 
the Tube, look back at 
Station 1.

Step 1

Step 1

St
ep

 1

St
ep

 1

St
ep
 1

Unit task 3Planning a sightseeing tour

sixty-one

For help with things to do 
and see in London, look 
back at Across Cultures 1, 
at pages 50–58 of Unit 3 
and at your Workbook.

For help with how to make 
and discuss suggestions, 
look again at Station 2.

Has your tour got  
a special name?  
I call my tour ‘Tony’s 
Top Tube Tour’. That’s 
a tongue-twister 
(Zungenbrecher).  
Try it!
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Our London tour

For this task, work in small groups. Each group is going to plan and  
present a different sightseeing tour for a class trip to London. There are  
three different tour choices:

a tour on foota tour by Tube

Unit task3

sixty

Planning a sightseeing tour

a tour by bus and boat

500 m

Step 1

Tour rules  WB 40/23

a) First, read the rules in class. 
Then form groups of 4–5 and  
choose a tour. Try to have two  
groups for each tour. 

b) The map below can help you  
to plan your tour and to get  
a feeling for distances before  
you use other maps.

Rules
- Your tour starts at Green Park.
-  There must be enough time (morning till late 

afternoon) for everything that you plan to do.
-  Only one stop on your tour costs money. The 

other sights must be free. 
-  You’ve got sandwiches for lunch, so you must 

plan when and where you can eat them.
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Unit task 5

one hundred and one

Collecting advice for young people’s problems

Step 6

Organise your letters and replies 

As a class, talk about which topics the different 
problems fit into. Then organise your letters and 
replies by those topics. Think of how you can make  
nice pages with pictures, comics, etc.

Step 5

Present the problem and advice 
  WB 70/23

Tell the class about the problem you chose 
from the class box and the advice you wrote 
for that problem. (Speak freely; don’t just 
read from the page!)

The rest of the class should think about 
these things during the discussion:
–   What do you think of the advice?
–   Why is it helpful / not so helpful?

Step 4

Exchange questions    WB 70/22

Pick one of the letters from the box. 
As a group, discuss the problem and 
write a reply. Everyone in the group 
should help to check the letter:

–  Is the form of the letter correct?
–  Is the language for the advice 

correct?
–  Is the advice helpful? How / Why?

Step 3

Write an ‘agony aunt’ letter    WB 70/21

a) Back in your group, discuss the different 
pairs’ ideas about your group’s problem. 
Use your notes from Step 2.

b) Now write one letter to an agony aunt 
about your group’s problem. Then put your 
letter into a class box.

That was a great reply.  
You talked about where you 
should go for help. That’s an 
important first step!

I thought it was good because 
your advice was to find a 
compromise. But I didn’t think 
it was so helpful to say …

You know how to 
write letters. Just 
look at the Skills 
page again.
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Advice letters and replies: Our collection

In this task, you get the chance to talk more about advice for young people’s problems.  
Later, after the different groups have collected and discussed advice for different problems, 
you’re going to write letters and replies for a class advice collection.

Unit task5

one hundred

Collecting advice for young people’s problems

Step 2

Pair work: What do you think?    WB 69/20 

Before you talk to your group about advice for your 
problem, work with a partner in your group for a few 
minutes. Make notes while you talk about these questions:

–  What places / people could the person go to for help?
–  What advice could you give?

Example: 
A:   As soon as I have a problem, I ask somebody  

in my family, or maybe a friend at the club 
I go to / on my football team / …

B:   I’ve never written to an agony aunt, but a friend 
sometimes writes posts in advice forums.

A:   And about the problem: Well, the person  
should … because it’s always a good idea to …

H

Step 1

Choose a topic    WB 69/19

In groups of 4 or 6, choose one of the 
problems in the list below. Make sure 
there is at least one group for each 
question:

A.  I want a pet, but my parents say 
“no”.

B.  My friends say, “You share too 
much information about yourself 
on the internet”. 

C.  My parents never buy cool clothes 
for me. I look stupid!

D.  I never have enough pocket money.
E.  I’m only allowed to watch TV or 

play video games for an hour on 
weekday evenings. It isn’t enough!

Look back at the 
Stations and the 
Skills page for 
help with advice.

Hey Mick, you always have 
good advice. What do you 
think I should do about Lou? 
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Green Line 2: Our travel report Green Line 2: Our London tour Green Line 2: Advice letters and replies

Report:   
Schreiben 

(Einzel- und Gruppenarbeit)

Presentation: Lesen,  
Sprechen, Methodenkompetenz 

(Gruppenarbeit)

Texts, discussion: 
Sprechen, Schreiben 

(Gruppen- und Partnerarbeit)

 

Thema:

Produkt: 

Sozialform:

 


